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Social Science Week Presentation, February 9th  

 

Kim Simard, Karina Leonard, Jessica Bleuer and Student ambassador Forencia Vallejo 

presented as a panel at the social sciences week. Approximately two classes were in attendance. 

The smaller group worked well as a means of introducing and demonstrating forum theatre.  

 

 

Session Abstract: 

 

In this panel presentation, Karina Leonard (Pedagogical Counsellor, Academic 

Development) will overview the origin of this initiative and the four project phases. Kim 

Simard (Coordinator of Women's and Gender Studies and Cinema-Communications 

Faculty) and Florencia Vallejo (Dawson College student) will describe each project 

stage and highlight ways that students, faculty and staff can get involved. Jessica Bleuer, 

Cultural Equity Consultant, will describe how your experiences of microaggressions at 

Dawson College will be used to form the basis of a theatrical experience, where 

participants wil
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It is important to note that there were some faculty members who wanted to participate in this 

initiative but who could not do so because of their class competency/discipline. One math 

teacher generously spent over an hour deconstructing class materials in consultation with Karina 

Leonard, but was unable to find a way to integrate microaggressions into the development of 
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Overall, the experiences that appear most troubling for the student participants are those that are 

bought on by teachers, and this had to do with the power dynamic of such relationships.  

An important note that was bought up during the focus group was that Dawson College's policy 

regarding name change and gender-neutral bathrooms is a step in the right direction and is 

appreciated by the students.  

 

Staff Focus Group 

 

Staff experiences with microaggressions at Dawson were varied. While some focus group 

members had not personally experienced microaggressions, they were aware of other staff 

members who had. The majority of reported microaggressions discussed in this focus group 

were related to gender bias, sexism, classism and workplace harassment. This ranged from 

experiences where staff were treated as second-class members of the Dawson community, to 

inappropriate and suggestive behaviours from colleagues. Again, respondents were mixed in 

their experiences with reporting these incidents and the support that they received.  Some felt 

very supported by administration, while others expressed a concern about transparency and a 

possible values conflict within the institution.  

 

All respondents expressed the importance of further training for faculty, staff, students and 

management in order to better understand microaggressions (in particular those related to 

gender bias), and bystander training.    

 

 

 

Emotional Safeguarding: 

 

Given the risk of adverse emotional reactions to the questions posed and experiences shared, 

each focus group had a dedicated resource person on hand for one-on-one chat and/or to connect 

you with further services, as needed.  In the event of a triggered response, participants were 

invited for one-on-one chat and/or to use a dedicated office space to contact one of the above 

counselling resources. Dawson counsellors and psychologists were advised of the timing of 

each focus group, and agreed to meet with students on a needs basis.  

 

 

Phase 3: Forum Theatre Workshop (April 12th, 2018, 2:00 – 4:00 pm) 

Students, faculty and staff were invited to attend a forum theatre event, where we collectively 

examined how microaggressions are experienced at Dawson, and began developing a response 

to managing them. Four scenarios were developed, based on participant feedback at the focus 

group lunches.  

The forum theatre event took place in the multipurpose room, which was set up in three groups, 

to accommodate a maximum of 135 people. The room was divided into four sections, where 

three sections was for food and coffee/tea (intended as an emotional break area). Easels with 

posters from Phase 1 set up in three areas.  Although 135 participants confirmed their presence, 

a quick tally indicated that there were approximately 125 people in attendance.  
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Using the information gathered in March’s Focus Group Lunch faculty, staff and students 

collaboratively explored how educational frameworks can influence safer and more inclusive 

spaces for all members of the Dawson Community. 

The objectives of the forum theatre event included: 

 To engage faculty, staff and students across multiple departments and programs 

 To recognize and build on the strengths of inclusive classroom practice currently 

occurring at Dawson College. 

 To start the conversation about how to address microaggressions when they occur in 
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Billi-Jo Poirier – RSVPed but did not come 

Mary Di Liello 

Stela Blasic 

Two representatives from the Muslim Student Association - 
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communicate in other ways. Overall, the group was surprised by the students threat and many 

students felt he could have helped himself if he were more aware of his actions, and the 

threatening way he was acting. 

 

 

Scenes/Group 3&4: Karina Leonard 

  

Karina reported enjoying the facilitation experiences. Contrary to the other two groups, this 

group was given the opportunity to choose between two scenes. Scene 3 dealt with racism, 

violence and sexism, whereas Scene 4 dealt with Islamophobia. Both scenes were introduced to 

the group, and the majority chose Scene #4. Although this group was made up of 

guests/staff/managers/individuals (rather than classes), they worked well together and appeared 

comfortable in expressing their thoughts and feelings fairly quickly in the process. There was no 

resistance to participation and the group was able to understand the situation and propose 

alternative actions for the characters to try out.  
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 A reporting structure for when microaggressions take place. 

 Review of Dawson
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New School Workshops:  

 

"The ‘Power’ of emotions in the classroom"  

Friday April 20th 

Nadia Hausfather   

 

Session Abstract: Inspired partly by my experience facilitating a Humanities course at New 

School, as well as other teaching experiences and my PhD research about emotions and 

Quebec's student strikes, I will pose some questions about the interaction of emotions and power 

in the classroom. Through kinesthetic activities and discussion, we will explore our views about 

our emotions in relation to reason. Then, through role playing and further discussion, we will 

gently pick at some emotions entangled in both comfortable and uncomfortable classroom 
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We have also proposed training opportunities for students, both through peer-to-peer training 

and more formally  

 

Although there are a few specialists in the Montreal area who deal with 

cultural/gender/race/class equity issues, the College context requires a unique approach to 

workshop development that needs further elaboration. In the Winter 2018 Safer Spaces 

Initiative, we were fortunate in obtaining the services of Jessica Bleuer (Cultural Equity 

Consultant), who was open to following the 4-tiered plan that we had formulated for the 

Dawson context.  We strongly recommend a continued working relationship with Ms. Bleuer, 

and suggest that she be one of the resource people used for faculty training at key moments in 

the academic year (please see below). 

 

**In collaboration with existing initiatives/training opportunities.** 

 

Student-Peer-to-Peer Training (Bystander Intervention Training): 

 

 Mental Health Awareness Week (Sept 30 – Oct.6th): Dawson Counselling Services, tbd 

 

 Health & Nutrition Day (Oct. 2018): Julie Drolet and Student Health Promotion Team, 

information kiosk style 

 

***The 2nd year Social Services students take a class about group dynamics are looking 

for opportunities to work with other students.  

Formalized Training Opportunities for Faculty and Staff 
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Appendix: 

 
Phase 1: A sample of posters from the art exhibit and vernissage. 
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data will 
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terms of Social Interactions? 

 

4. Is there a way Dawson could improve in terms of creating a better working environment 

for  teachers? 

 

5. In your opinion, do you think that instances of microaggression on the part of students 

happen more at a certain time of the semester? 

 

6. Would you consider Dawson College to be a safe and welcoming environment? Ifso, 

how and why? 

 

7. Can you explain you reaction or how you dealt with the instance(s) of microaggressions? 

 

 

 
8. From you own experience with 
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community) help fight against oppression? 

 

8. From your own perspective, how would you describe the environment at Dawson in terms of 

Social Interactions? 

 

9. What improvements should be made to teacher-students relationships in class or on campus? 
 

 
10. Base on your experiences, what has been done at Dawson to make you feel comfortable 

and/or to handle incidents of discomfort? 

 

 

11. In your 
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Phase 3: Forum Theatre scripts  

 

SCENE 1: First Year Classroom, Dawson College 

Actors 
1..74 Tm

[( )] ToDP <<ar 
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Scene 3 (2 Parts): Part 1: On the bus, Part 2: In a hallway at Dawson College 

Actors 
1. Black Cisgender 
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Scene 4: In the Cafeteria at Dawson 

Actors: 
1. Student 1: 
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Forum Theatre Participants’ Feedback: 

 

Safer Spaces Suggestions 
 

1. Hire people who can act as social workers to hear complaints from anyone who is 

targeted by microaggressions who are not only white, cis-gendered males: hire people 

who look like those who are targeted.  

2. Establish restorative justice practices so that the solutions to these problems result in 

personal individual change; we now only have punitive justice which excludes/ends 

conversations and opportunities for learning.  

3. Implement microaggressions into the anti-bullying policy. 

4. I think that workshops such as this one educate people about the power of 

microaggressions. Everyone should take part of one to understand the impact they had.  

5. Put it into the curriculum for college students to be more understanding.  

6. Mediation Services 

7. Educational posters 

8. Inclusion of statement in ISEP about what is a microaggression or what you can do if you 

experience this at Dawson 

9. More counseling at Dawson College 

10. Teacher training 

11. How can they happen less 

12. Have the teachers take an intervention class on  how to deal with microaggressions and 

educate them on what they are 

13. Creating a safe space (class norms) and a safe room with interventionist/counsellors 

14. People need to speak up when they see microaggressions and make a point in, especially 

in classrooms. There should be a system in place where people who have several 
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26. Teachers and kids should be more understanding of their peers
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58. Anonymous reports of things like “I was misgendered in this class” and interventions 

made by administration regarding racism, sexism, transphobia, etc. Plus training for 

teachers and administration 

59. Make safer spaces a permanent initiative and to this theatre exercise every year with 

different students and even faculty (ped day?). Well done!  

60. Rules to forbid the use of slurs or there will be punishments (suspension, expulsion) 

61. Programs that educate on minorities and those who need a voice for their 

thoughts/experiences 

62. Make it mandatory for everyone to have at least one class on microaggressions 

63. Teachers should be obligated to be more aware of microaggressions towards minorities in 

order to serve as dependable allies 

64. If you don’t have anything nice to say, keep it to yourself. Curiosity is fine, but don’t ask 

about something you want to mock 

65. Make everyone choose a number from x-x and split the class with odd and even numbers 

66. Dawson could have a more obtainable counsellor, as I have no idea who to reach. We 

could also post an article somewhere explaining what microaggressions are 

67. Have teachers only use gender fluid terms/don’t refer to students generally by 

male/female 

68. Classes on microaggressions, more awareness on microaggressions 

69. They should make more meetings/activities/programs like the one we just did because it 

makes us realize that there are other people out there who are very different from us and 

we should respect that and acknowledge that  

70. There should be more events like the one we had today 

71. More gender neutral washrooms 

72. General courses like humanities for discussions on systemic racism, homophobia, etc.  

73. Human rights for people who are minorities against microaggressions 

74. Gender free bathrooms 

75. New textbooks without the gender binary 

76. Having a bathroom not gender generalized 

77. Having teachers have a meet up every week to establish new rules about 

microaggressions 

78. Make people aware every week that clubs are available for them and not generalize the 

club for who. The club is for a club of microaggressions and an event 1x a week for it 

79. More bathrooms that are not gender specified because there are not many of them in the 

school, at least 1 on each floor 

80. Microaggression course (mandatory course) 

81. Create group of support for “minorities” (in this case people that are not cisgendered) so 

they can have support and share their experiences with people that feel the same way 

82. Teach people about the strength and history of the n-word 

83. Make teachers ask students what they identify as 

84. 
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to the victim should be spoken to and educated as to why what they said was not ok and 

should face consequences. Victims should maybe also share their experiences in group 

sessions so that they know they’re not alone 

87. For girls/boys separation: mandatory formation for professors, in evaluation (students of 

professors) add a section about things like this 
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Abstract 

This research study aimed to explore students’ experiences of microaggressions at 

Dawson College. That looked into who experiences microaggressions, what the 

emotional effects of them are, where they take place, whether individuals intervene, 

when they take place and how individuals cope. Students were surveyed at Dawson 

College by a convenience sample (n=4111) using a nineteen-question survey 

distributed on Omnivox. This data was used to discover which factors made people 

more likely to experience microaggressions. Of the Dawson students who 

completed the survey, 39.4% reported that they experience microaggressions. The 

study found that microaggressions based on culture were the most common 

microaggressions perpetuated at Dawson College, followed by microaggressions 

based on race. It was found that approximately one third of those who report that 

they do not experience microaggressions also reported that they intervene when 

they witness microaggressions. This research should be followed by more 

longitudinal studies and by studies which provide further education on 

microaggressions. 

 

Keywords: Microaggressions, microinsults, College students, college experience 

 

 

Introduction 

Microaggressions are defined as “comments or actions that subtly and often unconsciously 

or unintentionally expresses a prejudice attitude towards a member of a marginalized group” 

(Merriam-Webster, 2018). This study aims to better understand the issue of microaggressions 

taking place at Dawson College. Studies have shown that microaggressions are a problem affecting 

thousands of people across many marginalized groups. Many of the previous studies on this topic 

have been small qualitative studies and have focused on very specific populations. Many of them 

have also been American. This study aimed to fill in some of these gaps by addressing Canadian 

experiences and gathering data about a variety of microaggressions against different populations. 

In one study 70% of youth agreed that weight-based bullying (which could consist of 

microaggressions) was very common. Another study involving students with physical disabilities 
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who is being targeted by microaggressions the most, then we can implement policies to prevent 

them from happening again. The importance of this research is it allows us to understand how 

Dawson students deal with microagg
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The questions in the survey were based on previous studies. The first couple questions of 
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(64.9%), of the individuals who completed the survey were between the ages of 18-21 years old. 

Another significant population that participated in the study were people who identified as females 

(64.4% of respondents). Of the students who participated in the study 18.7% identified as being 

part of the TSLGBTQIA+ community. A significant result showed that 30% of the students who 

participated in the study consider themselves to be visible minorities and 28.2% considered 

themselves to be invisible minorities. Of the participants that consider themselves a visible 

minority, 50.6% answered that it was based on their skin colour. Of those who consider themselves 

a invisible minority, 51.4% reported having a mental illness, such as anxiety, depression and eating 

disorders. Microaggressions appear to be a common occurrence for students, as 39.4% of the 

student in the study reported having experienced microaggressions. Of the students who 

experience microaggressions 884 (27.7%) experience them as a victim and 68 (2.1%) reported 

being perpetrators.  

 

 
 

When participants were asked, “Do you intervene when you witness microaggressions?”, 

53.4% reported that they do intervene. The participants reported having multiple negative feelings 

towards coming to school if they experience microaggressions. This qualitative data showed the 

highest reported feelings being: uncomfortable (14.6%), anxious (9.3%), and angry (6.6%) about 
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When analyzing the qualitative data collected the most popular coping skills for dealing 

with microaggressions were family and friend support and creative outlets. The majority (54.3%) 

of participants reported relying on family and friend 
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Appendix 

Additional Graphs 

 
Copy of the Survey 

Demographics  

  What is your age? 

   17 and younger 

   18-21 

   22-25 

   26-29 

   29 and older 

  Which gender identity do you most identify with? 

   Female 

   Male 

   Transgender female 

   Transgender male 

   Non-
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   Usually 

   About half of the time 

   Seldom 

   Never 

  If you experience microagressions at school, how do you feel about coming to school? 

   Sad 
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10 Lockers      

11 P.A.R.C. (The Gym)      

  When do they happen in class? 

   Oral presentations 

   Class discussions 

   Group work 

   Online class forums 

  When do macroaggressions happen the most often during the semester? 

   Beginning of the semester (Week 1 to 4) 

   Middle of the semester (Week 5 to 10) 

   End of the semester (Week 11 to 15) 

   All semester 
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address microaggressions they witness and experience. Some confounding elements of the study 

were that the survey was only available for two weeks before it was closed. The survey was also 

sent out on spring break where many teachers and staff may not be looking at their omnivox or 

able to receive our survey. To gather participants for the survey , the survey was sent to the 

omnivox of every staff and teacher. Two emails were sent to the teachers and staff asking them to 

take the time to complete the survey. Another form of advertisement was done by handing out 

flyers promoting the survey to the staff and teachers. The flyers were mostly handed out to the 

staff on the second floor, library and the secretary of continuing education, which limits how many 

teachers and staff received the flyer. There was an error with the survey because if the person 

responding to the essay did not fill in one of the fill in the blank questions then the rest of the 

information they filled in would be deleted when they tried to submit the survey. This means that 

we are missing the results from some people that did the survey but were unable to submit it.  

Some issues we had with the questions and options for answers were: Transgender male 
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Most of the questions measured all variables and had multiple options to choose from. 

Though some of the survey questions were missing categories. For example, when we asked about 

the gender the participants identified with, we did not include transgender female or transgender 

male. This could have let to some individuals not to answer or use the option, “other.”  Also, when 

answering “other” we did not ask for specifications, meaning how would they identify themselves. 

By not asking the specification, it could have repercussions for the final results. As well, we 

addressed questions that regards emotions, opinions, situations and environments. The questions 

on the survey were close-ended questions, it helped us to have a specific answer for the results of 
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feeling as other. Out of the 28 visible minorities that answered this question in the survey 11 of 

them answered being frustrated and 8 answered as feeling other. These numbers may be higher by 

the non-visible minority group tha 695on
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Appendix 

Table 1 

  Visible 

minority 

Non 

visible 

Nervous 0 1 

Frustrated 11 45 

Scared 1 1 

Worried 6
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Introduction 

You are invited to participate in a research project concerning microaggressions towards teachers 

and staff at Dawson College. The prupose of this concent form is to assure you that participation is 

voluntary and not mandatory. We the social service reasearch class 388-411-DW and Yaffa Elling 

would greatly apprceaite your participation in gathering information for this survey. It is an 

anonymous servy and we will not ask you to reveal your idenity. 

 

Research Purpose 

 The primary purpose of this reaserch project is to gain information concerning microagressions and 

the affects it leaves on people in the college. We hope to obtain a better understanding of how 

these small acts of discrimination relate to a persons position in society. We are attempting to 

gather information that will enlighten us as to the nature of microaggressions here at Dawson 

College for teachers and staff. 

 

Research Method/Procedure 

 

This study will be conducted by online confidential questionaire and the data accumulated will be 

collected and evaluated by the the social service reasearch class 388-411-DW and Yaffa Elling. We 

are studying the affects of microagressions among teachers and staff memebers at Dawson College. 

A microaggression is “a comment or action that subtly and often unconsciously or unintentionally expresses a 

prejudiced attitude toward a member of a marginalized group (such as a racial minority)” (Merriam-Webster 

online dictionary). We ask only that you answer the questions as honestly as possible.  

 

 

 

Risks/Benefits of Participation 

 The potential risk that may occur during this reasearch survey is the possibility of adverse emotional 

reactions to the questions posed. The questions asked may trigger past experiences.  We hope that 

answering this survey will allow us to create a safer sapce at Dawson College. If any emotional issues 

arise feel free to contact the Dawson Help line at or the Employee Assistance Program, at or Yaffa 

Elling at yelling@dawsoncollege.qc.ca 

Confidentiality 

The information that we are looking to obtain involves ones personal experience with 

microagressions, spefically towards oneself and others. We will aslo be asking what demographic 

group or groups the participant fits into. The information gathered will be processed by the social 

service reasearch class 388-411-DW and Yaffa Elling and will be held in confidence by them for thier 

exclusive viewing. 
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PRINCIPLE INVESTIGATOR INFORMATION 

Name: Yaffa Elling & social services research Class 388-411 (Section 2)  2018 

Department: Social services        Institution: Dawson College 

Email: yelling @dawsoncollege.qc.ca  

 

STUDY DETAILS 
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Recruitment, Participants & consent 

Sample of persons to be studied 

☐



http://www.pre.ethics.gc.ca/eng/policy-politique/initiatives/tcps2-eptc2/chapter3-chapitre3/#toc03-1b
http://www.pre.ethics.gc.ca/eng/policy-politique/initiatives/tcps2-eptc2/chapter3-chapitre3/#toc03-1b
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 48 

Methods of recruiting participants: a MIO with a link to the survey and the below 

statement 

☒ 

Methodology for acquiring informed consent: the statement in the email and on the 

survery
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Outreach email: 

      THE DAWSON MICROAGRESSION RESEACH SURVEY : TOWARDS A BETTER LEARNING AND WOKING 

EXPERIENCE 

THE AIM OF THIS STUDY IS TO BETTER UNDERSTAND THE PRESENCE AND AFFECTS OF 

MICROAGGRESSIONS AMONG TEACHERS AND STAFF MEMBERS AT DAWSON COLLEGE AND HOW THEY 

ADDRESS THEM.   

Dear Current Faculty and Staff, 

 

You are invited to participate in a research project concerning microaggressions experienced and witnessed 

by teachers and staff at Dawson College. The primary purpose of this research project is to gain information 

concerning microaggressions and the effects it leaves on the teachers and staff as individuals in the college. A 

microaggression is “a comment or action that subtly and often unconsciously or unintentionally expresses a 

prejudiced attitude toward a member of a marginalized group (such as a racial minority)” (Merriam-Webster Online 

Dictionary, 2018). We ask only that you answer the questions as honestly as possible. We hope to obtain a better 

understanding of how these small acts of discrimination relate to the learning and working environment at Dawson. 

The survey is voluntary. This study is an anonymous and confidential survey, and no identifying information 

will be collected (no names, emails, etc.). The information that we are looking to obtain involves ones personal 

experience with microaggressions, especially towards oneself and others. We will also be asking what demographic 

group or groups the participant fits into. The data accumulated will be collected and evaluated exclusively by the 

social service research class and teacher, Yaffa Elling. The information that will be collected will be kept until the 

end of the winter semester 2018. The raw data will be destroyed and the aggregated data will be sent to Safer Space 

Initiative and the Peace Centre. 

The potential risks that may occur during this research survey is the possibility of adverse emotional reactions 

to the questions posed. We hope that the results of this survey will help us to create a safer space at Dawson 

College. Participants may contact the following qualified Ombudsperson in the event that they wish to file a 

complaint arising from their participation in the research project. If any emotional issues arise you may contact the 

Dawson Help line or the Employee Assistance Program. Participants may contact the following qualified and 

impartial counseling services if they wish to access such support as a result of their participation in the research 

project. 

● Tel-
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Please fill out the following survey created by the second year research class: 

THIS ANONYMOUS ONLINE SURVEY ASKS  ABOUT THE PRESENCE AND AFFECTS OF MICROAGGRESSIONS AMONG 
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   Cisgender Male 

   Cisgender Female 

   Queer 

   Non Binary 

   Prefer not to answer 

   Other   

  

4. 
Do you have a religious or spiritual affiliation? 
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Other   

 

6. 
How often do you experience microaggressions? 

   Daily 

   Weekly 

   Monthly 

   Rarely 

   Never 

  

7. 
How often do you witness microaggressions? 

   Daily 

   Weekly 

   Monthly 
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13. 
How do you address microaggressions? 
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Thank you for your participation! 

 
We hope that the results of this survey will allow us to improve the working and learning environment at Dawson College.  
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Interpretation of 
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Our main research question is, what is the knowledge and awareness of sexual violence amongst 

Dawson College students and what needs to be done to address campus sexual violence? We 

hypothesized that if there is more awareness of campus sexual violence and resources available to 

address it (i.e., independent variables), then students would feel safer from experiencing sexual 

violence (i.e., dependent variable) at Dawson College. We also expect that participant 

demographics (i.e., independent variables) will influence student perceptions of sexual violence 

(i.e., dependent variable). The entire student population was invited to complete a survey online. 

Out of 8,183 students, 3277 (40.04%) responded to our survey. Our results show that 91.8% of 

student participants agreed with the Quebec government’s definition of sexual violence as stated 

in Bill 151, An Act to prevent and fight sexual violence in higher education institutions. Most 

participants (67.8%) said that they were unaware that a sexual violence policy was being made on 

campus. Future research should consider exploring students’ varying understandings of what 

sexual violence is.  

 

 

 

 

 

 

Introduction:  

In December of 2017, the Quebec government implemented Bill 151 which made it 

mandatory for all CEGEPS and universities to have a policy to address sexual violence on campus 

(Quebec National Assembly, 2017). Dawson College is in the process of now creating a policy 
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and we wanted to further understand how aware the students were of the topic. In addition, the bill 

was also made to ensure the safety of the students on college and university campuses and to also 

make sure that victims of sexual violence are treated for the trauma that they have gone through.  

The purpose of our study is connected with Bill 151, since it is now mandatory that higher 

education schools have a sexual violence policy in place. Currently, Dawson College does not 

have an official policy in place to address this issue. In order to have an understanding of what 

student perceptions are in terms of sexual violence, the Social Service Research class conducted 

an anonymous survey underlining the concerns of not having a policy. The survey served as a tool 

to better understand students’ awareness of campus sexual violence and if they are aware of the 

policy being made to address this issue. Since the policy has yet to be implemented, we hope the 

survey will give us information about what needs to be done to address sexual violence in order 

for students to feel safer. 

 

The students in the Social Service Research class decided, as a group, that the research 

question would be as follows: What are students’ knowledge and awareness of campus sexual 

violence at Dawson College and what needs to be done to address it? The reason for this research 

question is to get a clearer idea of what Dawson College students know about sexual violence on 

campus and what is lacking in terms of resources to the population affected.  The hypothesis of 

our study is as follows: If there is more awa
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when dealing with sexual violence, is a guideline highlighting important steps that could not only 

help eliminate sexual violence on campus, but also to support those affected by sexual violence, 

especially persons who have been traumatized. The policy could include strategies about how to 

ensure the safety of Dawson College students, how to reports instances of sexual assault, and the 

resources available on campus for students. In our hypothesis, the independent variables are age, 

education, gender, years at the college, religious views, economic status, ethnicity, (dis)ability, 

among other demographic characteristics. Another important independent variable is students’ 

awareness of on-campus resources for those affected by sexual violence. The dependent variable 

of this study consists of the students’ perception of sexual violence and their sense of safety on 

campus. The variables chosen will help us evaluate where students are at n terms of their 

understanding and awareness of campus sexual violence. We expect that participant demographic 

characteristics will influence their perceptions of sexual violence. For example, a young student 

coming straight from high school may not know what sexual violence is, in all its complexity, but 

someone who has been in the college for about a year may have a better understanding of the 

complexities of sexual violence. Our study also seeks to explore students’ beliefs about what 

should be done. Knowing what students want in the new policy will be useful in clearly defining 

what sexual violence is and how to address the issue.  

 

 

 

 

Literature Review: 
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Streng & Kamimura, 2015). Most studies focused on women and their experiences of sexual 

assault, the legislation in place to protect the victims and the prevalence of sexual assault on college 

and university campuses. The terminology used in these studies were sexual assault on campus, 

victims, perpetrators, rape, party rape, alcohol and drugs. A variety of instruments were used across 

these studies: half used surveys, a couple used individual and/or group interviews, and others used 

or incorporated information that was readily available to the research teams either through the 

college and/or university they studied. Armstrong, Hamilton & Sweeney (2006) looked at the 

effects of intimate partner violence and sexual assault on university women, the researchers 

focused mainly on the reproductive health of the women. According to Lévesque et al., (as cited 
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and speaking to men as if they are going to commit the act. This university wants men to ‘accept 

when she says no’. However, Mellins et al. (2017) made it a point to highlight the fact that 

fraternity members are also vulnerable to sexual assault. When it comes to studying sexual assault, 

it is not a binary experience, but one that is much broader. By considering other genders (e.g., 

transmen, transwomen, as well as agender, non-binary, and genderfluid persons, etc.) you are 

creating a more inclusive study that will provide a more complete picture.   

In one of the articles, the researchers only used quantitative methods (Lévesque, Rodrigue, 

et al., 2016). The issue with only using one method is that the researchers were unable to get quality 

information about the individual, which makes it difficult to have a proper understanding of what 

the participant may be going through. However, all other articles examined did use mixed methods 

to gather their data. Streng & Akiki’s (2015) study used a method whereby relevant legislation 

was analysed and suggestions for change and improvement were provided. Many articles explored 

the topics of substance abuse, and school policies that do not fit proper guidelines as to how sexual 
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We used a mixed method, qualitative (collecting words and statements) and quantitative 

(collecting numbers), study design. We studied a single group because the survey was only focused 

on students attending Dawson College. This survey was a cross-sectional study. It was cross-

sectional because we are not studying this population for multiple years or an extended period of 

time as it would be for a longitudinal study; we made our survey available for a specific amount 

of time.  

The survey was sent to all the students that attend Dawson College. Our relationship with 

the participants was a student-to-student relationship as we are all students attending this campus. 

The data was collected electronically and was sent to Andie Buccitelli who transmitted the data to 

Moodle so that the research groups would have access to the information to analyze the data. The 

survey was voluntary and anonymous which protected the students’ identity. Also, students were 

required to read through a consent form, and accept the associated conditions, before completing 

the survey. The study collected primary data because the information was directly from the 

participants and there were no other studies involved. The survey included nominal and ordinal 

variables because there were Likert scales and demographic information, including questions 
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imply that the College has not done enough to raise awareness about the policy that is being 

developed. Importantly, 2219 participants (71.3%) of students either “agree” or “strongly agree” 

that the policy development process should be made transparent to the Dawson community. 

Table 1. Populations demographics 

Years at Dawson college N % Socioeconomic class N % 
1 year 1320 41,5% Lower class 348 11,0% 

2 years 1132 35,6% Middle class 2317 73,0% 

3 years + 563 17,7% Upper class 176 5,5% 
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Qualitative Analyses 

 

After analyzing the quantitative results for question 10, which was whether or not people 

agreed with the Quebec government’s definition of sexual violence, we decided to further 

explore participants’ written comments (i.e., qualitative data) for this question along the lines of 

gender, age and ethnicity. We specifically focused on those respondents that identified as 

Caucasian men, who were between the ages of 17 and 19, who knew of someone on campus who 

had been sexually assaulted, and who “strongly agreed” with feeling safe from sexual violence 

on campus. After reviewing these participants’ comments for this question, we were able to 

identify 3 overarching themes: belief that “catcalling” is not sexual violence, differing views on 

what constitutes as “sexual violence” and beliefs surrounding the notion of “freedom of speech”. 

We identified some of the most relevant comments to illustrate these themes. 

Theme 1: Differing views on “catcalling” 

11.  Have you ever heard of a student experiencing sexual violence 

while  

      attending Dawson College? 

N % 

Yes 1150 35,7% 

No 2071 64,3% 
 

12.  Are you aware of College services for students who have 

experienced   

      sexual violence? 

N % 

Yes 1009 32,2% 

No 
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 Our research team felt that these participants did not understand how catcalling could be 

considered a sexually violent act. Some participants from this subgroup said: 

“[...] stop pretending that students who have been catcalled are in the same boat as one  

who has been raped.”  

 

“Catcalling/commenting on a person’s body is not violence, that`s called talking to  

someone.” 

 

Theme 2: Differing views on the meaning of sexual violence 

We felt that many of these participants did not understand the scope of sexual violence. The 

following participant quotes reflect this major theme: 
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“People can say whatever they want, freedom of speech” 

 

These observation, made us come to the conclusion that even if an individual has contact with 

someone who has been sexually assaulted at Dawson, they do not necessarily feel unsafe, even 

when they identify as a woman. As you can read above, we simply think that, in certain cases, 

participants did not fully understand the definition of sexual violence that we provided to them.  

We concluded that the three themes discussed above should have been better explained in our 

survey. However, even if the themes were explained better and in more detail, it is likely that 

some participant’s views would have stayed the same, due to their personal beliefs. 

 

Interpretation of the results 

Table 2 focuses on three initial questions and results that stood out from the rest of our 

survey questions. Question 11 asks “Have you ever heard of a student experiencing sexual violence 

while attending Dawson College?” The results show that 35.8% of participants know someone 

who has experienced sexual violence. However, it also shows that 67.8% of participants are 

unaware of services addressing sexual violence on campus and that 68% of participants feel safe 

from sexual violence on campus. How can students truly feel safe without the knowledge of 

services available on campus? These results raise questions about the awareness of sexual violence 

and its prevalence. It may be that students are not fully aware of the negative impacts that sexual 

violence has on victims, so they do not believe their safety is at risk. 

Upon further analysis, the results showed that mostly male students felt safe on campus. If 

we continue the focus on subgroups of gender, 531 men (57.03%) who do not know of someone 

who has experienced campus sexual violence “agreed” or “strongly agreed” to feeling safe from 

sexual violence on campus. Alternatively, 191 men (20.5%) who do know of someone who has 
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experienced sexual violence on campus “agreed” or “strongly agreed” to feeling safe from sexual 

violence on campus. These results may suggest that men who do not know of anyone who has 

experienced sexual violence on campus may feel safer because they have little to no exposure to 

this reality. 

At first glance, students on campus appear to agree with the government’s definition of 

sexual violence. However, upon analysing the qualitative data related to this question, participants’ 

understanding of sexual violence appear inconsistent. This may show that their knowledge on 
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Limitations 

Our study had several limitations. Using our online portal, we reached over 8,183 in the 

Dawson Community. 40.04
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generalized for the entire student population. Since the survey was not answered by all 8,183 

students, the results would not be as accurate. 

Implications and Suggestions for Future Research  

Despite the limitations previously mentioned, the results indicate that the Dawson 

community lacks information on sexual violence and are unaware of the services provided. This 

implies that Dawson is not raising enough awareness on this pressing issue, which explains why 

83.9% of students did not know that a policy was being implemented. These results show that the 

policy is not publicized enough. This policy is being created to protect students from sexual 

violence on campus; however, how are students supposed to feel safe on campus if they aren't 

aware of the services? The committee creating this policy would benefit greatly from this 

research because they are now aware of the lack of knowledge and student involvement in this 

policy implementation. Secondly, the administration would benefit from this information 

because they can better understand how students think and feel about this issue. By knowing the 

thought process of a student, they will see that the Dawson students are currently unaware of the 

actual definition of sexual violence. This will aid them in coming up with ways to inform their 

students on what sexual violence entails and how it can impact a lot of students’ sense of security 

on campus. After identifying the limitations, if this survey were to be conducted again, it would 

be beneficial to conduct it in the form of an interview. This would allow researchers to see the 

reactions and emotions of the student who had a very strong opinion on this topic. The students 

would really think about the questions and elaborate on their thought processes or ask questions 

to clarify the intent of the question being asked. 

Furthermore, it would be important 
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researchers acknowledge the 3.9% of students who disagree with feeling safe. Also, for further 

research on this topic, researchers could investigate areas of the college that are in need of a more 
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Abstract 

The purpose of this study is to explore the future implementation of Dawson 

College’s stand-alone 
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Future research should explore and evaluate effective methods of implementing a 

sexual violence policy and support on campus, as well as integration of sexual 

violence prevention for college campus staff and faculty.  

 

 

Introduction 

Sexual violence is a significant health and social problem that has been gaining awareness 

across North America. The recent viral #MeToo and ‘Time’s up’ movements, anti
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research is required to study effective methods to educate everyone on campus about policy and 

resources (Potter, Edwards, Banyard, Stapleton, Demers, & Moynihan, 2016).  

Based on the literature reviewed on campus sexual violence, it is evident that research is 

lacking on people who are particularly at-risk f sexual violence, including Indigenous people and 

those with disabilities (CFS, 2015). There is limited research on the “institutional level factors” 

affecting the underreporting of campus sexual violence (Amar et al, 2014). The literature review 

also reveals a lack of studies that explore staff and faculty perspectives of campus sexual violence. 

In particular, studies that explore the relationship between demographic characteristics and staff 

and faculty opinions on campus sexual violence are lacking. The literature highlights that 

populations who are at higher risk of sexual violence are more likely than those who are not to be 

subjected to information on sexual violence prevention (e.g. sexual violence prevention programs 

for young women) (Potter, et al, 2016; Senn, 2012). Research indicates that due to the modern 

reliance and wide use of the Internet, a recommended method of communicating information about 
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explore relationships between participant demographics and participant responses to various 

questions. We also explored Dawson faculty and staff opinions on students’ involvement in the 

future creation of the sexual violence policy. We hypothesize that participant perspectives on 

sexual violence, and how best to address it at Dawson, are correlated with participant demographic 

characteristics, such as gender, race, and class, as well as the intersections of different demographic 

characteristics. 

Methodology 

Sample size, selection size and justification 

The participants of this study are the faculty and staff working at Dawson College. This 

sample was selected to get a sense of their views and opinions on sexual violence at the college. 

As previously mentioned, past research has mainly focused on student perspectives on and 

experiences of campus sexual violence. Thus, we felt it important to address the identified gaps in 

the literature by considering faculty and staff perspectives on this issue. Out of the total 1929 

faculty and staff members, 211 participated in the study. Of these, 157 completed the survey 

entirely. The sampling technique used is convenience and voluntary. The timeframe of the survey 

is from March 16, 2018 to April 6, 2018. Out of 157 participants, 55 
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Study design 

A mixed methods study design is used, where both open- and closed-ended questions are asked. 

This method is utilized to explore the perceptions of Dawson College’s staff on students’ 

involvement in the making of the school policy on campus sexual violence as well as to explore 

their feelings on sexual violence policy to be developed by the College. The survey included the 

Quebec government’s definition of sexual violence as stated in Bill 151, An Act to prevent and 

fight sexual violence in higher education institutions: "... any form of violence committed through 

sexual practices or by targeting sexuality, including sexual assault. Also [referring] to any other 

misconduct, including that relating to sexual and gender diversity, in such forms as unwanted 

direct or indirect gestures, comments, behaviors or attitudes with sexual connotations, including 

by a technological means" (Assemble Nationale Quebec, 2017). Because of the limited time to 

collect data, a cross-sectional research design is utilized, where the participants were tested only e to 

T h i s  m e t h o 0 0 5 . 9 3 o
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Having an online survey gave us the ability to reach almost the entire population, relative 

to other data collection methods, such as in-person interviews. The course instructor sent out a 

promotional message via email to all faculty and staff to encourage participation. This message 

was sent on Friday, March 16th, 2018, and the survey was published later that day. Participants 

were allotted 3-weeks to complete the survey. This study could be easily replicated for other 

faculty and staff members in other learning institutions because the questions in our survey are 

geared specifically to our target demographic. Moreover, most academic institutions have an 

online communication portal, like Omnivox, which they could use to make a similar survey 

available to all members of their respective communities. The degree of risk in participating in a 

survey-based study, such as ours, is also low, making it easier to replicate.  

Instruments of study  

To collect data, the survey was administered through the college’s Omnivox server. The 

survey was formulated by a group of social service students, with varying demographics and 

backgrounds who could bring their own unique ideas and experiences to the process. The survey 

was developed in the Social Service Research class over the course of a month. Previous, related 

research studies were examined to review 



84 

 

was imperative for this research, as our hypothesis involved exploring possible correlations 

between someone’s demographics and their opinions on sexual violence. For example, a 

heterosexual man could possibly have different preferred intervention strategies than a trans 

woman because both experience the world very differently. The demographics section was 

nominal data since participants could only select from a list of mutually exclusive categories. The 

second section of our survey consisted of two questions, one was open-ended and qualitative 

whereas the other was close-ended and quantitative. The third and fourth sections were entirely 

quantitative and ordinal, consisting of Likert scales, ensuring the collection of more precise data 

that we could then compare to the data we collected on participant demographics.    

T
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policy on sexual violence about to be developed, participants’ knowledge and opinions could 

evolve, meaning that the survey could be less reliable in the future. A longitudinal study would 

have allowed us to assess changes in participants’ views and experience before, during and after 

the development and implementation of the policy.  

 

 

Results 

Table 1. Sample Demographics (n =185) 

Age n %      

  

                                                                       

                                                                        

Gender n % 
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One hundred and fifty-five (155) participants completed this particular question. Of the 89 

people who “agreed” or “strongly agreed” that students should have an active role in the policy 

making process, 20 identified as cisgender white men while 21 identified as persons of colour. The 

remaining 48 participants who “agreed” or “strongly agreed” with this question identified as white 

and were of various genders. Of the 29 participants who “disagreed” or “strongly disagreed” with 

this statement, 18 identified as white men while 7 identified as persons of colour. The remaining 

4 participants either did not disclose their gender and race, or were white of various genders.  

 

 

 

 

 

 
 

Discussion 

Interpretation of Results 

As hypothesized, perceptions about campus sexual violence, and how to address it, varied 

based on participant demographics and patterns found within the survey. 

 Based on the results for question 10.1: I believe that sexual violence is an issue at Dawson 

College, we noticed respondents between the ages of 46-65 make up the minority for both of those 

who “agreed” or “strongly agreed”. These results were expected because we presumed that people 

under the age of 35 would be more aware of sexual violence being an issue at Dawson College.  

Our results for question 11.1: Only teachers and staff should be involved in developing this policy 

show that the older the respondents are in  age, the more likely they were to agree that only teachers 

and staff should be involved in the process of developing the policy. These results were expected 

because it was presumed that the older the staff members are, the more likely their interests and 
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because it was presumed that non-marginalized individuals’ relationship with systems of power 

are generally favourable. Therefore, they are more likely to have confidence in these institutions. 

Limitations 

The major limitations of this study include the use of self-report data. When gathering data 

in this manner, without a researcher directly present, the interpretation of questions and answers 

can be unclear and left up to the participant’s interpretation. The sample size was inadequate with 

only 8% of staff responding. Also, due to the lack of demographic information released by the 

College, it is impossible to determine if the sample is representative of the wider teacher and staff 

population at Dawson College, in terms of demographic composition. It is impossible to determine 

if it is accurately representative of the overall staff’s views. The distribution of the survey was 

limited to an online voluntary survey and no other methods of distribution were used. Two emails 

were sent out to remind people to fill out the survey; the first on March 16th upon release of the 

survey which was distributed to all staff, the second was sent out on April 3rd. However, the email 

was not successfully distributed to all staff for unknown reasons. Upon re-evaluation of our survey, 

some of our questions could have been less vague in order to leave less room for individual 

interpretation. The amount of time that participants were given to answer the survey was only three 

weeks. More time likely would have allowed us to collect more data. We believe this study could 

be replicated due to the concise nature of it. 

Implications and suggestions for future research 

Our study highlights how staff and faculty are, generally, in favour of student participation 

in the policy making process and for the process to be made transparent to the Dawson community. 

This may imply that the College environment is conducive to fostering collaboration on the 

development of this policy between faculty, staff, administration and students. Our findings also 
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suggest that staff and faculty who are white tend to have more faith in the administration’s capacity 
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